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INTRODUCTION

‘I am a survivor of a concentration
camp. My eyes saw what no man
should witness. Gas chambers built by
learned engineers. Children poisoned
by educated physicists. Infants killed
by trained nurses. Women and babies
shot and burned by high school and
college graduates. So | am suspicious
of education.

My request is: help your students
become more human... Reading,
writing and arithmetic are important
only if they serve to make our children
more human.’

Letter written by an anonymous teacher to a US
school, published by H. Ginott, 1972

‘I have been thrilled to see shy students
come out of their shells and grow
enormously in confidence thanks to
their involvement in Amnesty... they
now see the world from a different
perspective.’

Sue Bingham, teacher
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WHY TEACH HUMAN RIGHTS?

Children and young people face human rights issues
every day. They see migrants washed up on beaches
on TV, follow terrorist attacks on social media, and
experience bullying, discrimination and other forms of
injustice.

Given the chance, most are eager to grapple with the
big moral issues involving human rights: war, torture,
poverty, religion, migration, women'’s rights and freedom
of expression.

Understanding human rights is not an abstract concept.
It helps young people understand the real world —

their world. The classroom is a perfect place for that
understanding to begin.

For over two decades, Amnesty UK’s Human Rights
Education has reached tens of thousands of students

in the UK. Our resources pave the way for animated
classroom discussions. Why are human rights important
for us all and what does protecting them mean to us?

Research suggests human rights education can make
schools safer, decrease incidences of bullying and

give students a greater awareness of their community.
Teachers report that student attitudes and behaviour
improve after lessons based around Amnesty resources.
In the longer term, the best guarantee of a society that
respects and protects human rights is an active citizenry:
people who know their rights and defend them.

INTRODUCTION
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‘Tell me and | will forget; show me,
and | may remember; involve me
and | will understand.’

Proverb

ABOUT THIS RESOURCE

This resource contains eight lesson plans, which use
innovative ways to explore human rights. They can be
stand-alone lessons or used in planning themed or drop-
down days across the school. This pack contains all the
resources you need to make a Human Rights Day or just
one lesson engaging and memorable. We have provided
subject suitability for each lesson.

For advice or to learn more about how your school can
become more human rights friendly, contact us on
020 7033 1500 or sct@amnesty.org.uk or go to
amnesty.org.uk/education

BEYOND THE CLASSROOM

We encourage schools to work towards developing a
whole-school approach — integrating human rights
values into every aspect of school life. It’s not just that
human rights are taught but that teachers show respect
and ensure equality, disputes are resolved fairly, and
all voices are heard. In these ‘human rights friendly’
schools, teachers find new ways to build human rights
principles into all their work.

A whole-school approach can be phased into your
school through small activities or larger initiatives. Here
are some ideas to get you started.

e Develop an elected Junior Leadership Team to be
consulted on decisions that affect the student body.

e Explore ways in which human rights can be integrated
across the curriculum.

* Look at the school mission statement to make sure it
promotes and represents the school in a human rights
friendly way.

* Run a human rights awareness day.

e Conduct an audit of existing school policies to identify
where they impact on human rights.

e Use whole-school assemblies to vote democratically
on important school decisions.

e Choose a topic that is affecting the student population
at the moment — eg cyber-bullying — and see how it
can be explored, challenged and overcome by looking
at it through a human rights lens.

e Set up an Amnesty youth group.

See amnesty.org.uk/youth

To learn more amnesty.org.uk/education
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OTHER RESOURCES

We provide free classroom resources aimed at a wide
range of ages and subjects. Most are available as a
quick and easy download. Topics include: refugees,

the death penalty, LGBTI rights and women’s rights.
Creative learning resources focus on poetry, photography,
reporting, fiction and performance. To browse our
collection, see amnesty.org.uk/education

We can also bring human rights to your school through
the following:

TeachRights

Six thousand people are signed up and receive six
e-newsletters a year with updates on our new resources,
training opportunities, news and competitions.
amnesty.org.uk/teachrights

Youth groups

Amnesty youth groups across the UK, most based in
schools, help develop the skills needed to campaign for
human rights. Find out how to join or set one up.
amnesty.org.uk/youth

Amnesty speakers

Over 28,000 children and young people were reached
by our school speakers in 2017. No matter what subject
area, an Amnesty speaker will bring it to life with
gripping real-life stories and powerful films. Speakers
run free workshops, lessons and assemblies.
amnesty.org.uk/speakers

Continuing professional development

Teachers deal with human rights issues every day.
Integrating Human Rights Education into the classroom
can transform teaching. Our training includes bespoke
workshops and innovative new ways to engage students
as well as a three day ‘Amnesty Teacher’ course to
develop the skills and knowledge in your subject and
how to share learning in your schools and communities.
amnesty.org.uk/teacher-training-course-cpd

Classroom to community blog

The Human Rights Education team at Amnesty UK
blogs on how to help you connect campaigning to

the classroom, bring human rights to life and other
education news. It includes great ideas from passionate
volunteers and educators.
amnesty.org.uk/blogs/classroom-community

INTRODUCTION



LESSON 1
Understanding human rights

AIM Introducing students to human rights using images, a hands-on activity and a
short film.

YOU'LL NEED

* PowerPoint Understanding human rights

* Resource Sheet 1 Preamble to the Universal Declaration of Human Rights
abridged and simplified (one per pair)

* Resource Sheet 2 Human rights articles (for teacher, cut up into cards and put
in envelopes)

* Resource Sheet 3 Universal Declaration of Human Rights summary version
(one per student)

e Sheets of blank paper

® Coloured pens

e Film clip You are powerful (YouTube, search title, 1 min 30 seconds)

For extension/homework only
* Amnesty’s My Rights Passport (one per child, order a free class pack of 25:
01788 545553, product code ED112)

Eleanor Roosevelt © UN LEARN'NG UBJECT'VES

* To know about the history of human rights

* To understand some of the principles behind human
rights

e To identify human rights abuses

STARTER 15 minutes
PLEASE NOTE: This activity uses shocking images
from the Holocaust.

e Set up the PowerPoint. Show slides 2-4. These can
also be given as handouts. Ask the class what has been
taken away from the people shown in the pictures.

e Show slide 5. Divide the class into groups and ask
them to brainstorm ‘What are human rights?’ Ask
each group to write three words to sum up their
ideas. Make a class list of these words.

MAIN 15 minutes

e Explain that it was in the wake of World War Il that
world leaders got together to work out how to avoid
future atrocities such as the Holocaust. They did
exactly what the class has just done.
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* The eventual document they created in 1948 is
called the Universal Declaration of Human Rights
(UDHR). It sets out all the rights every human should
have. Show slide 6.

Preamble

e Explain that they are now going to look at the
introduction to the UDHR. Hand out Research Sheet
1 Preamble to the Universal Declaration of Human
Rights. Ask students in pairs to read the document
and highlight the three words they think are most
important.

* Feedback these words to the class and compare
them with the class list made in the starter activity.
How similar were the ideas of the class with those of
the leaders of the world in 19487

DEVELOPMENT 20 minutes

e Divide the class into groups of four, and ask them to
take an envelope and keep it secret. Each envelope
contains a different human right from the UDHR
(Resource Sheet 2).

e Tell the groups that they have been asked by the
United Nations to create a two-minute advertisement
for young people illustrating the importance of
the right they have picked. You could also suggest
different audiences for their advertisement: children,
professionals, people of retirement age.

e Using mime, narration, drama, illustrations, slogans
— groups must show their right being denied or
enjoyed.

e After they have prepared their advertisement, hand
out Resource Sheet 3 Universal Declaration of
Human Rights summary version to each group.
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e Each group must now act out their advertisement.
Other groups need to guess the article being shown
by referring to Resource Sheet 3, write it down and
hold it up.

e Discuss why each right is important to protect and
ask students if they can think of any examples where
it is denied — in this country or around the world.

PLENARY 10 minutes

e Watch Amnesty’s film You Are Powerful but do
not reveal the title. Ask students to note down the
human rights articles being violated during the film.
Discuss.

* Now ask them to guess the title of the film. Do
they think Amnesty has chosen a good title? Does
knowing about human rights make the class feel
more powerful?

EXTENSION/HOMEWORK

Hand out copies of Amnesty’s My Rights Passport,
which set out all the articles of the UDHR.

Thought provokers

e |f they had to make a new right, what would it be?

e Which right would they eliminate and why?

e Are all these rights enjoyed by everybody in the
world? What about in the UK?

Activities

e Choose a human right which particularly interests
them and research how it varies around the world.

e To take part in a current campaign action, see
amnesty.org.uk/jua
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Amnesty International

LESSON 1: Resource Sheet 1

Preamble to the Universal Declaration of Human Rights

abridged and simplified

If everyone can recognise the essential dignity and
worth of all human beings and if everyone can
recognise that all human beings have some basic,
equal rights, then this will lead to freedom, justice and
peace in the world.

Disrespect for human rights has led to horrific acts that
have outraged people across the world. We all want a
world where people can enjoy freedom of speech and
belief and freedom from fear and want. If these rights
are made law, then people will be protected from
tyranny and oppression.

It is important that people understand these rights and
freedoms as this will lead to a better, fairer standard
of life for everyone. We have dedicated ourselves to
promote universal respect for these rights.

We see the Universal Declaration of Human Rights as
a common goal for all people and all nations. We hope
that every individual and every organ of society will try
by teaching and education to promote respect for these
rights and freedoms. We hope that both individuals
and governments will try their best to make sure that
these rights are fully respected both in their own
country and across the world.

Highlight three words you think are most important.
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Amnesty International

LESSON 1: Resource Sheet 2

Human rights articles

Cut up the Universal Declaration of Human Rights articles and put in seperate envelopes.

________________ Q2 -
Article 26

We all have the right to an education. I We all have the right to make up our
own minds, to think what we like, and to

share our ideas with other people.

Article 18

We all have the right to believe in what

r

1

1
Nobody has any right to make us a slave. 1

1 . L

1 we want to believe and to have a religion.
1
1
1
[

[
I
I
1
I
1 We cannot make anyone else our slave.
1
I
I
[ 5

o Dl mn  pmmmmmmmmmmmm———— 02 -
Article 5 Article 2 s

r
[ [
[ [
: Nobody has any right to torture us or treat : Human rights belong to everybody, what-
1 us cruelly. 1 ever our differences.
[ [
[ [
[ [
L]

Article 22

I
I

: We all have the right to a home, enough
1 money to live on and medical help if we
1
I
I

Article 12

r

1

I

I Nobody has the right to come into our
1

; home, open our letters, or bother us, or
I

1

I
[

are ill. our family, without a good reason.

________________ Q.2 -
Article 3

r

[

[

I We all have the right to life, and to live in
[

1 freedom and safety.
[
[
[
[T}

_________________ Q.2 -
Article 24

r

I

I

: We all have the right to rest from work
1 and relax.
1

1

I

[

---------------- &< - PR LR R,

Everyone has the right to own things
or share them. Nobody should take our
things from us without a good reason.

r

I

I

: Nobody has the right to put us in prison
y Without a good reason.
1

1

I
[
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Amnesty International

LESSON 1: Resource Sheet 3

Universal Declaration of Human Rights

summary version

1. We are all born free and equal. We all have our own
thoughts and ideas. We should all be treated in the
same way.

2. These rights belong to everybody, whatever our
differences.

3. We all have the right to life, and to live in freedom
and safety.

4. Nobody has any right to make us a slave. We
cannot make anyone else our slave.

9. Nobody has any right to hurt or torture us or treat
us cruelly.

6. Everyone has the right to be protected by the law.

1. The law is the same for everyone. It must treat us
all fairly.

8.  We can all ask for the law to help us when we are
not treated fairly.

9. Nobody has the right to put us in prison without a
good reason, to keep us there or to send us away
from our country.

10. If we are put on trial, this should be in public. The
people who try us should not let anyone tell them
what to do.

11. Nobody should be blamed for doing something
until it has been proved. When people say we did a
bad thing we have the right to show it is not true.

12. Nobody should try to harm our good name. Nobody
has the right to come into our home, open our
letters, or bother us, or our family, without a good
reason.

13. We all have the right to go where we want to in our
own country and to travel abroad as we wish.

14. If we are frightened of being badly treated in our
own country, we all have the right to run away to
another country to be safe.

15. We all have the right to belong to a country.

16. Every grown up has the right to marry and have a
family if they want to. Men and women have the
same rights when they are married, and when they
are separated.

17. Everyone has the right to own things or share them.
Nobody should take our things from us without a
good reason.
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18.

19.

20.

21.

22.

23.

24,
25.

26.

21.

28.

29.
30.

We all have the right to believe in what we want
to believe, to have a religion, or to change it if we
wish.

We all have the right to make up our own minds,
to think what we like, to say what we think, and to
share our ideas with other people.

We all have the right to meet our friends and to
work together in peace to defend our rights. Nobody
can make us join a group if we don’t want to.

We all have the right to take part in the government
of our country. Every grown up should be allowed to
vote to choose their own leaders.

We all have the right to a home, enough money to
live on and medical help if we are ill. Music, art,
craft and sport are for everyone to enjoy.

Every grown up has the right to a job, to a fair wage
for their work, and to join a trade union.

We all have the right to rest from work and to relax.

We all have the right to enough food, clothing,
housing and health care. Mothers and children and
people who are old, unemployed or disabled have
the right to be cared for.

We all have the right to education, and to finish
primary school, which should be free. We should
be able to learn a career, or to make use of all our
skills.

We all have the right to our own way of life, and

to enjoy the good things that science and learning
bring.

There must be proper order so we can all enjoy
rights and freedoms in our own country and all over
the world.

We have a duty to other people, and we should
protect their rights and freedoms.

Nobody can take away these rights and freedoms
from us.

This version of the Universal Declaration of Human
Rights has been simplified by Amnesty International
UK and is especially useful for younger people.

For the full version of the Declaration see
amnesty.org.uk/universal
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LESSON 2

Human rights in the UK

Part 1: New planet

AIM students will create their own set of human rights for a new planet before

comparing these to the Human Rights Act.

YOU'LL NEED

e A large sheet of paper (per group)
* Pens/pencils

* Resource Sheet 1 Human Rights Act summary version (per student)
* Background information Human Rights Act (for teacher)

LEARNING OBJECTIVES

¢ To consider what human rights should be protected
by law and who should be responsible for their
protection

e To compare possible approaches taken to protect
human rights, highlighting that there is no single
approach

STARTER 10 minutes

e Explain to the class that a new planet has been
discovered. The new planet is identical to earth in
terms of environment and wildlife, but no humans
have ever been to or lived on this new planet. There
are no laws, no rules and no history.

e The students are the first settlers, and they must
decide on the human rights which are to be
protected by law on this new planet.

e Split the students into groups and ask each group to
come up with a name for the planet.

© Anne Montague
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MAIN 35 minutes

e Still in their groups, ask them to decide on and list
10 human rights that should be protected by law.

* Ask each group to introduce their planet to the other
groups, and explain the 10 rights they have chosen
to protect and why.

* As each group presents, compile a master list
(combining those which are similar) to cover all the
human rights proposed by the class.

® Look at the Human Rights Act 1998 (hand out
Resource Sheet 1). How does the class master list
compare to the rights listed in the Act? Would the
class like to add any new rights to the master list now?

* Has everything in the Human Rights Act been
mentioned in the class master list? If not, discuss
the importance of those not included.

* Do the students believe any rights from their master
list should be included in the Human Rights Act and
so protected under UK law?

DISCUSSION 15 minutes

e Why is it important for this new planet to have a list
of protected rights?

* Who should be responsible for enforcing these rights?

e Would you be happy if these basic freedoms weren’t
properly protected?

Use this discussion as a means of explaining and
discussing the way in which human rights are
protected in the UK. Emphasise to students that there
is no right or single approach to the protection of
human rights.

LESSON 2



LESSON 2

Human rights in the UK

Part 2: Courtroom drama

AIM students continue their learning of the Human Rights Act in the UK and use
speaking, listening and writing skills to analyse and present a range of

real-life cases in a courtroom drama.

YOU'LL NEED

* PowerPoint Human rights in the UK

* Resource Sheet 1 Human Rights Act summary version (one per student)
e Worksheet 1 Courtroom drama (each case on a separate sheet)
e Human Rights Act background information (for teacher)

* Teacher notes

e Film Human Rights Explained In a Beautiful Two Minute Animation (YouTube,

search title)

* Film Jan’s story (keeptheact.uk/jans-story-i-began-to-feel-like-a-human-being-

again)

For extension/homework only:

* Worksheet 2 Two sides to every story (one per student)

LEARNING OBJECTIVES

* To be able to name rights contained within the Human
Rights Act

* To be aware of how judges make difficult choices in
human rights cases

e To use persuasive techniques and appropriate
language when writing and presenting

STARTER 15 minutes

e Set up the PowerPoint. Show and read through
slides 2 and 3 and check everyone understands the
lesson’s objectives.

e Explain to students that in the UK our human rights
are protected by the Human Rights Act (HRA) and
they are going to find out what those rights are.

e Hand out Resource Sheet 1 Human Rights Act
summary version to each student. Show slides 4-9
and after each slide ask students to refer to the
resource sheet and indicate which article the picture
is referring to. The answer will come up on the
screen on the second click.

NOTE: The slides just give a few examples of the rights
in the HRA, the rest are on the sheet.
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e Explain that the HRA is a law that protects us all from
having our human rights taken away by the state. It
means public authorities, for example a school, hospital
or government ministers, must respect our rights and
if they don’t we can go to our local court and enforce
them.

e |f you prefer, show a two-minute clip called Human
Rights Explained In a Beautiful Two Minute
Animation by rightsinfo.org.

e Show the film clip Jan’s story (3.21 mins). She
suffered from multiple sclerosis and used the Human
Rights Act to secure a better quality of life for
herself.

TEACHER NOTE: Jan was given such a low level of

care from her local council that she was forced to spend
all day, every day in bed. ‘It was degrading and it was
inhumane,’ said Jan. Thanks to the Human Rights

Act, which requires local authorities to make sure their
decisions don’t put people in these conditions, she
argued for them to increase support enough that she
could start living her life again. Sadly Jan passed away in
2018.

LESSON 2



DISCUSSION

e Why is the Human Rights Act so important for Jan?

e Without support she is trapped in bed. How do you
think that makes her feel? How would you feel if it
was you?

e What can we do in our everyday lives to ensure that
the rights of people with disabilities are respected?

e |f we lose our rights who will pay the biggest price?

MAIN 40 minutes

On trial

Explain that if anyone feels their human rights have
been abused, the Human Rights Act means you can
bring your case to a UK court to be assessed by a
judge. The judge often makes hard choices between
the rights of different groups of people, or between the
rights of one person and the safety of the public.

Students will now consider real human rights cases
and role play the courtroom scene. Some act as the
prosecution and some as defence and they must
convince the rest of the class using persuasive writing
and speaking techniques.

e Divide the class into six groups.

 Allocate each group a case from Worksheet 1
Courtroom drama.

e Explain that the group must write a script and deliver
a two-minute courtroom drama to present both sides
of the case. The prosecutors and defenders in each
case will try to persuade the class that they are right
— the class will act as a collective judge (juries are
not generally used in these cases).

Ask each group to read the case together and discuss
the human rights relevant to everyone involved in the
case.

The group should then allocate roles — narrator,
prosecution lawyers and defence lawyers (you can
have more than one lawyer on each side depending
on group size).

Show slide 10. When writing and presenting their
script, students should use as many persuasive
techniques as possible. The narrator should help
with the scriptwriting for the lawyers as well as
writing his/her part, so she/he gets chance to
practice persuasive writing as well. If time allows,
ask them to research relevant expert opinion and
statistics to add to their case.

The prosecutors and defenders in each case should
compete to persuade the rest of the class to agree
with their view on the case.
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* Ask each group to deliver their presentation. After
each one, ask the class who was most persuasive —
did they agree with the prosecution or defence? Give
your feedback on the presentation.

* Now explain what judgement the real judge gave in
each case — refer to Teacher notes. What do they
think?

TEACHER NOTE: Each group has 10 minutes to read
the case, discuss and write the script. This allows two
minutes for presentation, one minute to move about
and two minutes feedback for each group.

PLENARY 5 minutes

* Re-read the learning objectives on slide 11. Without
looking at their Resource Sheet, ask the class to
name some rights in the Human Rights Act.

e Show slide 12. Ask the class to stand at one end
of the room if they think the Human Rights Act is
a good thing, and the other end of the room if they
think the Human Rights Act is a bad thing. Ask a
few of them to justify their opinion. If anyone is
undecided, ask them to read the Act again and
consider which rights they don’t want for themselves.

EXTENSION/HOMEWORK

Give each of the students a copy of Worksheet 2 Two
sides to every story and ask them to compare the
media coverage of the case of the Bolivian migrant and
the cat.

TEACHER NOTE: Both pieces from Worksheet 2 are
extracts from longer articles.

You can read the full Daily Mail article at
dailymail.co.uk/news/article-1221353/Youve-got-cat-
OK-stay-Britain-officials-tell-Bolivian-immigrant.html

You can read the full Guardian article at
guardian.co.uk/commentisfree/201 1/oct/04/theresa-
may-cat-human-rights-act

Discuss

The facts are presented differently in each article
because the author at the Daily Mail is against the
Human Rights Act and the author at the Guardian is in
favour of the Act.

Is it right that newspapers hold a view on political
issues or should they be independent?

Different techniques are used to get the point across.
Both articles use humour. The Daily Mail uses shorter
sentences and less complicated language, and uses
quotes from important-sounding people.

Which article is most effective?

LESSON 2



Amnesty International

LESSON 2: Resource Sheet 1
The UK Human Rights Act

summary version

Article 2 Everyone has the right to life.

Article 3 Everyone has the absolute right not to be tortured or treated in a way which
is cruel or humiliating.

Article 4 Everyone has the right not to be required to do forced or compulsory labour
and the absolute right not to be treated as a slave.

Article 5 Everyone has the right to liberty and security.
Article 6 Everyone has the right to a fair trial.

Article 7 Everyone has the right not to be punished for doing something if your
action was not against the law when you did it.

Article 8 Everyone has the right to respect for their private and family life, their
home and their letters, emails and phone calls.

Article 9 Everyone has the right to believe what they want, and to hold their own
opinions. This includes the right to hold religious beliefs.

Article 10 Everyone has the right to express their views and opinions. You have a right
to receive information and have your say — as long as you respect other
people.

Article 11 Everyone has the right to get together with other people in a peaceful way
and everyone has the right to join a trade union.

Article 12 Everyone has the right to marry and have a family. The national law sets
the minimum age this can take place at.

Article 14 You have the right not to be treated unfairly in the enjoyment of
your rights because of your age, race, religion, sex, disability or any other
status.

The First Protocol: Article 1 Everyone has the right to enjoy their possessions.

The First Protocol: Article 2 Everyone has the right to an education.

The First Protocol: Article 3 Everyone has the right to vote in elections to choose
which government they want to run the country. The law states the

minimum age someone can vote.

The Thirteenth Protocol: Article 1 Nobody can be sentenced to death for any crime.
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Amnesty International

LESSON 2: Worksheet 1

Courtroom drama

CASE STUDY 1

Use of ‘kettling’ to contain
young protesters at the
‘Climate Camp’

On 1 April 2009, two large demonstrations took place
in the City of London. One was held near the Bank of
England and was about how, in the protesters’ opinion,
banks in the UK have mismanaged money.

The second one was about climate change — the
protesters were asking for governments to do more to
protect the environment and prevent climate change.
This protest was known as the ‘Climate Camp’, and
was about a quarter of a mile away from the other
protest.

The protesters at the bank tried to set fire to the Bank
of England offices, threw missiles and stole computer
equipment. However, the climate change protest

was very peaceful, with music being played and no
violence.

The police decided to ‘kettle’ all the protesters at

the bank protest. This meant that they forced all the
protesters to stay in one area and prevented them from
moving outside of that area for the whole afternoon.
This was to prevent the violence from spreading to
other parts of the city and affecting other people.

The police also decided that when the protesters at
the Bank of England were being allowed to leave, the
protesters at the Climate Camp would also be kettled.
They said this was to prevent the violence from the
Bank of England demonstration spilling over into the
Climate Change protest.
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Two of the protesters who were ‘kettled’ by police at
the Climate Camp brought a case against the police in
the High Court arguing that the police had breached
their human rights. They felt that it was unfair for
them to be ‘kettled” when their protest was peaceful.

TASK

Read the text together as a group.

Refer to the Human Rights Act and make a note of
which human rights are relevant in this case. (Think of
the rights of the protesters and the rights of other people
in the areas where the protests were taking place.)

Decide who is going to play the following roles in the
courtroom and write the script for your presentation.

NARRATOR: You introduce the case to the class,
explaining clearly what it is about and what human
rights are involved.

THE PROSECUTION LAWYERS: You will speak on behalf
of the protesters from the Climate Camp. You must argue
why you think the police were wrong to ‘kettle’ them. You
must persuade the rest of the class that you are right,
and justify your opinion.

THE DEFENCE LAWYERS: You will speak on behalf

of the police. You must argue why you thought it was
necessary to ‘kettle’ the protesters at the Climate Camp.
You must persuade the rest of the class that you are
right, and justify your opinion.

Which side will be the most persuasive?
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Courtroom drama

CASE STUDY 2

Hitting children is part of my
religion

‘Corporal punishment’ (hitting children if they break
the rules) is against the law in UK schools.

A group of headteachers, parents and teachers
at four schools took a case to court claiming that
this law was against their Christian religion, and
therefore breached their human rights.

They felt that parents should be allowed to decide
whether or not their children could be hit by
teachers as a punishment.

The parents and teachers argued that certain
sections in the Bible say that it is important to
discipline children by hitting them, so that they
learn how to behave properly. ‘He who spares the
rod hates his son, but he who loves him is diligent
to discipline him." Proverbs 13:24

The other side of the argument is that the law
against corporal punishment is there to protect the
rights of children in schools.

Experts say that hitting children as a punishment
causes distress, pain and other harmful effects.

The American Psychological Association (APA)
claims that corporal punishment is ‘violent and
unnecessary, may lower self-esteem, and is liable

to instil hostility and rage without reducing the
undesired behaviour’. The APA also states that
corporal punishment is likely to train children to use
physical violence.

13 Learning about human rights in the Secondary School

TASK

Read the text together as a group.

Refer to the Human Rights Act and make a note of
which human rights are relevant in this case. Think
about the rights of the children and their parents.

Decide who is going to play the following roles in the
courtroom and write the script for your presentation.

NARRATOR: You introduce the case to the class,
explaining clearly what it is about and what human
rights are involved.

THE PROSECUTION LAWYERS: You are speaking on
behalf of the parents and teachers who think that they
should be allowed to hit children in school. You must
persuade the rest of the class that you are right, and
justify your opinion.

THE DEFENCE LAWYERS: You are speaking on behalf
of the government. You are arguing that the law is right
to prevent teachers from hitting children in schools.
You must persuade the rest of the class that you are
right, and justify your opinion.

Which side will be the most persuasive?
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Courtroom drama

CASE STUDY 3

Rio Ferdinand

Rio Ferdinand was appointed captain of the England
football team in February 2010. On 25 April

2010 the Sunday Mirror wrote an article about Rio
Ferdinand’s relationship with Carly Storey. According
to the article, Carly was still Rio’s girlfriend even after
he had married Rebecca Ellison in June 2009.

The newspaper article said that before 2006, Rio

had a ‘wild reputation’ as someone with lots of
different girlfriends, but in an interview with another
newspaper, the News of the World, in 2006, he
claimed that he was no longer like that and vowed not
to cheat on his wife. The newspaper claimed that Rio
was lying as he was still being unfaithful to his wife
and hadn’t changed at all.

Rio Ferdinand took the Sunday Mirror to court
claiming that the newspaper had breached his human
rights by publishing stories about his private life.

The Sunday Mirror argued that they were right to
print the story to correct the public image that Rio
had created of himself as a ‘family man’ as they felt
that this was false. They questioned whether he was a
good enough role model to be captain of the England
football team.
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TASK

Read the text together as a group.

Refer to the Human Rights Act and make a note of which
human rights are relevant in this case. Think about Rio’s
rights, and the rights of those working for the newspaper.

Decide who is going to play the following roles in the
courtroom and write the script for your presentation.

NARRATOR: You introduce the case to the class,
explaining clearly what it is about and what human rights
are involved.

THE PROSECUTION LAWYERS: You are speaking on
behalf of Rio Ferdinand. You must persuade the rest of
the class that his human rights have been abused by the
newspaper, and justify your opinion.

THE DEFENCE LAWYERS: You are speaking on behalf of
the Sunday Mirror newspaper. You must persuade the rest
of the class that the paper was right to print the story,
and justify your opinion.

Which side will be the most persuasive?
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Courtroom drama

CASE STUDY 4

Criminal sent to live in the
country where he was horn

This case is about a man who was born in Pakistan in
1971 and came to live in the UK when he was seven
years old.

Since 1992 he has constantly been in trouble with
the police and has been in prison several times for
robbery, violence, driving a car without a licence and
dangerous driving.

In 2006 the government ordered that the man should
be sent to live in Pakistan where he was born, and
should not be allowed to live in the UK. They felt that
they had to send him back to Pakistan in order to
protect the other people in the UK from his violence
and other crimes.

The man claimed that this breached his human rights
because he has six children in the UK between the
ages of 12 and 17 and because his mother is very ill
with diabetes and a heart condition.

He was no longer with the mother of his children.

He said he speaks to his children every day on the
telephone but hadn't seen them since 2000.
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TASK

Read the text together as a group.

Refer to the Human Rights Act and make a note of
which human rights are relevant in this case. (Think of
the rights of the man and the rights and safety of other
people living in the UK.)

Decide who is going to play the following roles in the
courtroom and write the script for your presentation.

NARRATOR: You introduce the case to the class,
explaining clearly what it is about and what human rights
are involved.

THE PROSECUTION LAWYERS: You speak on behalf of
the man from Pakistan. You must persuade the rest of
the class that he should be allowed to stay in the UK,
and justify your opinion.

THE DEFENCE LAWYERS: You speak on behalf of the
government. You must persuade the rest of the class
that the government were right to send the man back to
Pakistan, and justify your opinion.

Which side will be the most persuasive?
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Courtroom drama

CASE STUDY 3

Closure of care homes

A local authority in the north of England wanted
to close two care homes for older people to save
money.

They said that they would talk to the people living in
the care homes and their families to make sure they
took their views into account when making their
decision.

After a series of meetings the council’s Scrutiny and
Review Panel met and decided to close the homes.
The people living in the homes took the council to
court arguing that the council had not considered
their human rights when deciding to close the care
homes.

The local authority argued that they had to close the
homes to save money and that this would mean they
could protect other services such as healthcare and
education for the wider community.
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TASK

Read the text together as a group.

Refer to the Human Rights Act and make a note of
which human rights are relevant in this case. Think
of the rights of the elderly people, and the rights of
the wider community who receive services from the
council.

Decide who is going to play the following roles in the
courtroom and write the script for your presentation.

NARRATOR: You introduce the case to the class,
explaining clearly what it is about and what human
rights are involved.

THE PROSECUTION LAWYERS: You will speak on
behalf of the residents of the care homes and their
families. You must persuade the class that the council
were wrong to close the care homes, and justify your
opinion.

THE DEFENCE LAWYERS: You will speak on behalf
of the council. You must persuade the class that
the council did not have the money to keep the care
homes open and that they did take into account the
rights of the residents of the care homes.

Which side will be the most persuasive?
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Courtroom drama

CASE STUDY 6

Quality of life for two young
disabled girls

Two young girls (aged 11 and 13) with severe
learning and physical disabilities lived at home with
their mum and stepfather.

They needed 24-hour care and help with all
activities of daily life. The girls had care workers
from the council who would come to help the family.

At home, a hoist was often used to lift the young
girls to and from bed or bath. They also enjoyed
swimming, horse riding and shopping and because
there was no hoist available when they were out of
the house, their care workers often had to lift them.

The council brought in a new rule which said that
they would no longer let any of their care workers
do any heavy lifting. This was designed to protect
the health of council workers in general but it also
meant that they could no longer take the girls out of
the house.

The girls’ family took the council to court claiming

that the ban on lifting was affecting the girls’ quality
of life and human rights.
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TASK

Read the text together as a group.

Refer to the Human Rights Act and make a note of
which human rights are relevant in this case. Think
of the rights of the girls and the rights of the care
workers.

Decide who is going to play the following roles in the
courtroom and write the script for your presentation.

NARRATOR: You introduce the case to the class,
explaining clearly what it is about and what human
rights are involved.

THE PROSECUTION LAWYERS: You will speak on
behalf of the girls and their family. You must persuade
the rest of the class that the actions of the council
were against the girls’ human rights, and justify your
opinion.

THE DEFENCE LAWYERS: You will speak on behalf of
the council. You must persuade the class that the ban

on lifting was necessary to protect the rights of the
council’s care workers, and justify your opinion.

Which side will be the most persuasive?
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COURTROOM DRAMA:
JUDGEMENTS GIVEN ON THE CASES

CASE 1: KETTLING

At first a court ruled that the police ‘kettle’
(containment) of Climate Camp protesters on 1 April
2009 was unnecessary and unlawful. The judges
commented that tactics used were ‘unduly inflexible’
and used ‘unjustified force’. While it is legal for police
to use ‘kettling’ as a last resort where there is a real risk
of violence, the judges in this case felt that the risk was
not high enough to justify its use.

The rights of the protesters that are relevant in this
case are the ‘right to meet together in a peaceful

way’ (Article 11), the ‘right to express your views

and opinion’ (Article 10) and the ‘right to liberty and
security’ (Article 5). Any limits placed on these rights
must be necessary and proportionate. The judges had to
balance these against the general need for public order
and safety.

However, in December 2011, the police appealed
against this decision and different judges decided that
the kettling of the Climate Camp protesters had been
justified because the two protests were only a quarter of
a mile apart and there had been some links between the
two protests (they were advertised on the website with
similar names and had been part of a group of protests
happening around that time). They therefore felt that
the police had taken the decision in good faith and that
there was a real risk of a breach of the peace.

Case: Moos & Anor, R (on the application of) v Police of

the Metropolis [2011] EWHC 957
Source: bailii.org (search kettling climate camp)
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CASE 2: HITTING CHILDREN IS PART OF MY
RELIGION

The court ruled against the parents and teachers who
wanted to use corporal punishment. While the judges
accepted that the law against corporal punishment did
interfere with the parents’ right to freedom of religion
under Article 9, this right had to be balanced against the
rights of the children. The judges felt that the statutory
ban had a legitimate aim. Children were vulnerable

and the aim of the legislation was to protect them and
promote their wellbeing. Corporal punishment involved
deliberately inflicting physical violence. The legislation
was intended to protect children against the distress,
pain and other harmful effects physical violence may
cause. The judges therefore put the children’s rights
(particularly Article 3 of the Human Rights Act — the
right not to be tortured or treated in a way which is cruel
or humiliating, and other children’s rights in the United
Nations Convention on the Rights of the Child) above the
parents’ right to hold their religious beliefs.

Case: Williamson v Secretary of State for Education
Source: bailii.org (search case name)

CASE 3: RIO FERDINAND

The judge ruled in favour of the Sunday Mirror in this
case. The judge had to balance Rio’s right to private and
family life (Article 8) against the newspaper’s right to
express their views and opinions (Article 5). The judge
found that, although the claimant’s right to private and
family life was relevant, there was a public interest in
correcting a false image promoted by the claimant. It
was also held that the article contributed to a debate as
to the claimant’s fitness to be a role model in the light
of his appointment as England football captain.

Read more: dailymail.co.uk/news/article-2043331/Rio-
Ferdinand-affair-Footballer-loses-kiss-tell-privacy-case-
Sunday-Mirror

Case: Ferdinand v Mgn Ltd (Rev 2) [2011] EWHC 2454
(@QB)

Source: bailii.org (search Rio Ferdinand sunday mirror)
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CASE 4: CRIMINAL SENT TO LIVE IN THE COUNTRY
WHERE HE WAS BORN

In this case the court ruled that the deportation of

the man back to Pakistan was lawful, so he was not
allowed to return to the UK. The judges had to balance
the man’s right to privacy and family life (Article 8)
with the duty of the state to protect its citizens from
crime and violence. Although the judges accepted that
the man had family in the UK, he also had family in
Pakistan. The judge felt that as he had not seen his
children since 2000, the strength of his family ties in
the UK were weak. In addition, four of his children had
been considered ‘at risk’ by social services due to the
man’s behaviour towards them and their mothers, so
the judges felt they might be better off without him. In
relation to the risk he posed to the wider community

in the UK, this was felt to be very high as he had
continued to commit crime even after his release from
prison.

Source: bailii.org

CASE 5: CLOSURE OF CARE HOMES

In this case the local authority was ordered to re-
consider their decision to close the homes. The main
human right involved in the case was the right to
privacy and family life (Article 8), but the closure may
also affect other rights such as Article 1 of the First
Protocol: Right to enjoy possessions. Under the Human
Rights Act, all public authorities have a duty to consider
human rights in any decisions they make. The judge felt
that in this case the local authority had not considered
the rights of the old people in the care homes. The
judge therefore ruled that the decision should be
reviewed taking into account human rights concerns.

Source: Human Rights Act Toolkit, J Watson and
M Woolf, LAG 2008
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Ef\RSIFSB: QUALITY OF LIFE FOR DISABLED YOUNG

In this case the judge had to weigh up the girls’ rights
to private and family life (Article 8) with the safety and
health of the care workers. The judge ruled in favour

of the girls and said that the ban on lifting would have
to be modified in order to allow the care workers to

do some safe lifting which would enable the girls to
participate in the leisure and cultural activities which
others could enjoy. (Article 14 is also relevant here in
that the girls had a right not to be discriminated against
because of their disabilities.) The judge also mentioned
that the refusal to lift the girls could have an impact on
their rights under Articles 2 or 3, if they fell and were
forced to remain in an unsafe or embarrassing situation.
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LESSON 2: Worksheet 2

Two sides to every story

Read the background information, Extract A and Extract
B, and answer the questions at the end.

BACKGROUND INFORMATION

Research by an organisation called Liberty shows
that most people in the UK think human rights

are important. However, the Human Rights Act is
controversial. The government and some people in
the media want to get rid of it, while others think it is
really important to keep it. These different views are
expressed in the newspapers.

In 2011 the then Home Secretary, Theresa May,
referred to a human rights case in a speech at the
Conservative Party conference:

‘We all know the stories about the Human Rights Act...
The illegal immigrant who cannot be deported because
—and | am not making this up — he had a pet cat. This
is why | remain of the view that the Human Rights Act
needs to go.’

Her speech was referring to the case of a Bolivian man

and his right to family life. This case has been written
about in the newspapers in very different ways.
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EXTRACTA

Migrant facing deportation wins right to stay in
Britain... because he’s got a cat

From a report by the Daily Mail in October 2009

It may have been one of the least plausible attempts to avoid deportation — but it
worked. An illegal immigrant was allowed to stay in Britain because he had a cat,
it was revealed yesterday.

The unnamed Bolivian was spared deportation after he told a court that he and
his girlfriend had bought the animal as a pet.

Immigration judges ruled that sending him back home would breach his human
rights by interfering with his family life.

The decision by the Asylum and Immigration Tribunal caused ‘disappointment’
at the Home Office and amazement among anti-immigration campaigners, who
questioned why the existence of a pet cat could be considered relevant to an
immigration case.

Sir Andrew Green of the Migration Watch think tank said the argument over the
cat was ‘utterly absurd’” and reflected badly on the attitudes of judges.

However one immigration judge, Judith Gleeson, remarked in the official ruling
that the cat ‘need no longer fear having to adapt to Bolivian mice’.

The cat ruling was made by immigration judge James Devittie after the Bolivian
submitted evidence that claimed joint ownership of the pet with his girlfriend
demonstrated he was settled in Britain and it would break human rights rules to
remove him.

The solicitor who represented the Bolivian, Barry O’Leary, told the Sunday
Telegraph that the cat was one detail among many in the case.

He said: ‘When giving the reasons for the success the judge did comment on
the couple’s cat,’ he said. ‘It was taken into account as part of the couple’s life
together. The Home Office asked for the decision to be reconsidered.

‘They argued it should be reconsidered because the decision was wrong in

law, and one error they cited was that too much consideration was given to the
couple’s cat.’

Sir Andrew Green said: ‘Drawing pets into the consideration of issues of such
importance is so utterly absurd that you could not make it up.

‘This is symptomatic of the attitude held by many judges, which is complete
disregard for the impact of such decisions on the future of our community.’

(Daily Mail/Solo Syndication)
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EXTRACT B

Theresa May’s twisted tale of a Bolivian’s cat

From an article by James Welch in The Guardian, 4 October 2011

The Tory conference may have lapped up May’s example of Human Rights Act
abuse, but she misrepresents the case.

‘I'm not making this up,” said the [then] Home Secretary, as she regaled the Tory
faithful with yet another Human Rights Act folly: an ‘illegal immigrant’ could not
be deported because he had a cat.

I'll start with a minor point: the man, a Bolivian, was not an ‘illegal immigrant’.
He came to this country quite legally as a student but stayed beyond the
expiration of his visa.

More significantly, his right to remain in this country had nothing to do with his
cat. For four years before his case came before the immigration courts the man
lived with a British woman. They did all those coupley things: bought crockery,

went out clubbing, got a pet cat. The shared cat was one of a number of factors
used by the couple as evidence that their relationship was genuine.

The couple relied on a Home Office policy that applied at the time (issued in
1996 under the last Conservative government) under which someone who had
been in a relationship with a British citizen (or someone of another nationality
who was ‘settled’ here) for at least two years would be given the right to stay. The
Home Office rejected the application and the couple appealed.

By the time the appeal was heard the policy had been revoked but still applied to
existing applications. The immigration judge allowed the appeal for that reason.
The man was allowed to stay. The ruling had nothing to do with the cat, although
the senior immigration judge who heard the case ended her ruling with a rather
feeble — and in retrospect unfortunate — joke: the cat ‘need no longer fear having
to adapt to Bolivian mice’.

(Guardian News & Media Ltd, 2011)

Questions

e Read Extract A. What is the purpose of the article?

* Read Extract B. What is the purpose of the article?

e Compare Extracts A and B. How do the authors present the facts differently?

e Compare Extracts A and B. Which author is most effective at persuading the
reader of their point of view and why?
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Human Rights Act background information

WHAT IS THE HUMAN RIGHTS ACT?

The Human Rights Act 1988 (HRA) protects the
human rights of everyone in the UK. It helps protect
our freedom, safety and dignity, and helps us hold
authorities to account when things go wrong.

[t came into force in this country on 1 October 2000
with two main aims:

e To bring the human rights protected by the European
Convention on Human Right into UK law. Before this,
it was more difficult for ordinary people to enforce
their human rights. You had to go all the way to
the European Court of Human Rights in Strasbourg
to challenge the UK government if it violated your
rights. The HRA therefore makes human rights more
accessible — it is generally quicker, cheaper and more
practical to bring a case before the UK courts.

To bring about a new culture of respect for human
rights in the UK. Human rights are not just about the
law and taking cases to court, they are relevant to
many of the decisions people make and the situations
people experience daily.

WHY THE ACT MATTERS

The HRA has a real application in our everyday lives and
protects every one of us. Every year huge numbers of
ordinary people in this country successfully use the Act.
It has been used to protect older people abused in care
homes, to ensure that disabled children are provided
with transport to get to school, and to protect women
from domestic violence. It’s been used by hospital
patients facing homelessness after discharge and rape
survivors whose experiences haven't been properly
investigated by the police.

The significance of the Human Rights Act is not
restricted to decisions about individuals; it has been
used to support policymaking and practice at an
institutional level and can be applied to broader areas
of society such as civic participation, involvement and
community development.
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WHAT RIGHTS DOES THE HRA PROTECT TODAY?

® The right t